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ABSTRACT: This study was conducted on factors influencing the effective clinical learning experience of students in College of
Nursing Sciences Katsina, the study was conducted to identify the factors that affect clinical thinking skills of student Nurses of
College of Nursing Sciences, Katsina in the clinical area, to identify the factors that hinder effective clinical learning experience of
the student nurses in the clinical area and find out ways of improving clinical learning experience among student nurses of College
of Nursing Sciences, Katsina. The questionnaire was developed and used as means for data collections. The questionnaire items
were constructed to cover the three domain of learning, - cognitive, psychomotor and — on students’ clinical learning experience.
The study revealed the importance of interpersonal relationship between nursing students and clinical staff in creating a conducive
learning environment. The study findings revealed that majority of the respondents opined that the wards can be regarded as
good learning environment that enhance students’ clinical performance, internal motivation and drive of student is a key to
effective clinical thinking and skill development. More so, some of the responses on factors that hindered effective clinical learning
experience of the students indicated that the respondents agreed that inadequate number of clinical instructors, not all the staff
nurses in the ward are ready to take the role of clinical preceptors, and inadequate teaching and learning aids in the wards. It is
recommended that clinical instructors/preceptors should collaborate as team with students and patients at the center to boost
students learning and should know the strength and weakness of the students to improve on it.
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INTRODUCTION

Clinical learning experience is essential in producing
competent nurses at all levels. The nurses that will be
able to provide professionally comprehensive, qualitative
nursing care. Many factors are required to ensure positive
clinical learning experiences which include clinical
learning environment, valid co-operation of staff members
in the ward ,good atmosphere and interest from student
nurses (Jacobsen et al., 2022). Clinical learning

environments are seems to be complex, dynamic and
provide poses challenges for Nursing educators, students
and managers of the clinical environment. Bruce, et al.
(2011) stated that constructivist learning approach
mandate the exposure of the student in an optimal clinical
environment where he/she will be able to apply the
theoretical knowledge obtained in the clinical situation and
experience appropriately. Demonstration of clinical
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competence and /or professional competence is integral
to clinical learning.

Nursing and Midwifery Council of Nigeria valued clinical
learning by encouraging training institutions to examine
students’ clinical competence through conducting hospital
based assessment of each individual student at the end
of each semester, throughout his/her training. (NMCN
Curicullum, 2018). This will go a long way to establishes
and ensure a suitable opportunity for nursing students to
achieve the learning objectives of their programme and be
able to provide quality and competent nursing care to their
clients.

As students are key stakeholders for the nursing
education institution, perceptions of the clinical learning
environment and many external and internal factors
influence outcomes and competence of nursing students.
The factors may include social, economic, environmental,
cultural, financial and educational background of the
students (Dans, 2019).

To maintain and improve working condition in
healthcare system, the International Council of Nurses
alliance members initiated the positive practice
environments (PPE), with the whole aim of strengthening
healthcare. This improve the quality of health care
delivery services by creating awareness, improving good
practice, developing tools for stakeholders in the field. The
toolkit covers the knowledge, skills and attitudes required
to effectively operate in multidisciplinary teams, (Ponte, et
al. 2010).

According to Croxon and Maginnis, (2010) is of the
opinion that Student nurses are posted for clinicals to
acquire experience base on what they learnt theoretically.
Similarly, Bergjan and Hertel, (2012) supported the
importance of the clinicalin developing clinical teaching
and learning and boosting of learners experience.
Demonstration of competence and professionalism
through clinical is integral to clinical learning experiences
(Bruce, et al., 2011).

Rahmani et al., (2011) believes that students’
preparedness to clinical learning, attitude of clinical
preceptors, and learning environment opportunities are
key to clinical learning of students. Clinical facilitation and
one on one hands on significantly improve confidence in
practice and many a times initiate the process of having
change into the new nursing (Allan, et al., 2011 and
Corlett, et al., 2013 in Cummins, 2010).

In view of the relevance of clinical learning experience
in developing competent nurse, the study specifically,
identified the factors affecting clinical thinking skills, the
hindering factors that affective clinical learning experience
and ways of improving clinical learning experience among
student nurses of College of Nursing Sciences, Katsina.

More so, the study provide more factual information that
will assist in improving of clinical learning education in
College of Nursing Sciences, Katsina. Furthermore, it

would yield information that would add to the existing
knowledge in academic and research in clinical area and
related issues.

METHODOLOGY

The Research was conducted in College of Nursing
Sciences, Katsina. Quantitative Survey design was used
in the study. The student nurses that passed introductory
level and studying in the school during the research work
were the target population.

Using Morgan sample size, a total of 155 student
nurses were selected as sample out of the total number of
students that form the target population ie 261 student
Nurses . Stratified and systemic sampling techniques
were used in selecting the 159 student Nurses targeted as
sample for the study. The students were selected from the
Four groups, ie. First, second, third year and Refresher
student nurses, which served as strata, and in each
stratum the students were selected using systematic
sampling technique.

Structured Questionnaire was used as instrument for
data collections during the Study. The questionnaire items
were constructed to cover the three domain of learning, -
cognitive, psychomotor and — on students’ clinical learning
experience. Primary method of data collection was used
with the help of an assistant in distribution of the
questionnaire to the respondents. The data collected were
summarized and analyzed using descriptive statistical
techniques through SPSS version 2.0.

RESULTS

Table 1 shows that 60% of the respondents were female
while 40% of the respondents were male. In the age
grade category of the respondents, 20% of the
respondents were between 17 — 20 years of age, 35% of
the respondents between 21- 24 years and 45% were 25
years and above. 22% of the respondents are year one,
20% of the respondents were year two, year three
respondents represent 40%, while 19% of the
respondents are refresher students nurse.

The (Table 2) shows that majority of the participants
(70%) were within the age range of 25 years and above
old; 93% were females and 62% are in year three.

Table 3 indicated that a total of 55% strongly agreed
supported by 30% agreed that effective Student-teacher
relationship affects students’ clinical thinking skills, while
the 15% disagreed and 0% strongly disagreed with this
view. It could be seen from the result that good
relationship between student teacher relationships affects
student’s clinical thinking skills. Similarly, 45% of the
participants strongly agreed and 45% agreed that the
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Responses Number of Respondents Percentage (%)
Age range

17-20 years 31 20
21-24years 54 35
25 years and above 70 45
Gender

Male 62 40
Female 93 60
Group of the Respondents

Year One 34 22
Year Two 31 20
Year Three 62 40
Refresher Student Nurse 29 19
Total 155 100

Table 2: Decision yard stick for mean.

Responses SA
Points 4
upper/lower
Limits 4.0-
3.5

A D SD
3 2 1
3.4- 2.4- 1.4-

2.5 15 0.5

Key: SA- Strongly Agreed; A-Agreed; D-Disagreed; and

SD-Strongly Disagreed

staffs are generally interested in supporting and
assessing student’s clinical skills, while 10% disagreed. A
total of 35% of the respondents strongly agreed and
supported by 45% agreed from respondents that there
are sufficient meaningful learning situations in the ward
that support student clinical performance, while the
remaining respondent 10% disagree and 10% strongly
disagreed with the view.

Based on the result, a total of 39% of the respondents
strongly agreed and supported by 50% of agreed that the
wards can be regarded as good learning environment
that enhance students clinical performance while the
remaining respondent 0% disagree and 10% strongly
disagreed with the view. In the (Table 3) above, 50% of
the respondents strongly agreed and 13% agreed that
internal motivation and drive of student is a key to
effective clinical thinking and skill development while the
remaining respondents (32% disagree and 5%) strongly
disagreed with the view.

Table 4 shows that 25% of the respondents strongly
agreed and supported by 50% of the respondentsagreed
that inadequate number of clinical instructors, while only
15% disagreed and 11% strongly disagreed with the view.
Also, 50% of the respondents also agreed and 45%
disagreed that not all the staff nurses in the ward are
ready to take the role of clinical preceptors and 8%
strongly disagreed with the observation.

A total of 20% of the respondents strongly agreed and
40% agreed that inadequate supportive supervision from
the school, while 35% of the respondents disagree and
5% strongly disagreed with this statement that there is no
inadequate supportive supervision from the school. 25%
of the respondents strongly agreed and 45% agreed that
students are not always ready to cooperate with the
clinical instructors/ preceptors, while 25% disagreed and
5% strongly disagreed with this assertion.

Also, a total of 45% of the respondents strongly agreed
and 45% agreed that the inadequate teaching and
learning
aids in the wards, while 10% disagreed and 0% strongly
disagreed with this assertion that inadequate teaching and
learning aids in the wards.

Table 5 indicated that a total of 30% strongly agreed is
supported by 50% agreed that create a conducive
environment for both clinical instructor and students, while
the 10% disagreed and 10% strongly disagreed with this
view. A total of 50% strongly agreed and 45% agreed that
to provide all necessary resources to be used for effective
teaching and learning session.

A total of 40% of the respondents strongly agreed and
supported by 55% agreed from respondents that the
clinical instructors should collaborate as team with
students and patient at the centre, while the remaining
respondent 5% disagree and 0 % strongly disagreed with
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Table 3: The factors affecting clinical thinking skills of student Nurses of College of Nursing Sciences, Katsina in the
clinical area.

ITEMS S A(4) A (3) D (2) SD(1) FX MEAN
N=155
Effective Student-teacher relationship affects students clinical 85 (34) 47 (14) 23 (46) - 527 3.4
thinking skills
70 (28) 69 (20) 16 (32) - 519 3.3
Staff are interested in supporting and assessing student’s
clinical skills
54 (21) 70 (28) 16 (32) 15 (15) 527 3.4
There are sufficient learning situations in the ward that support
student clinical performance
61 (24) 78 (23) - 16 (32) 510 3.3
The ward is good learning environment that enhance students
clinical performance
78 (23) 20 (60) 49 (98) 8 (8) 400 2.6
Internal motivation and drive of student is a key to effective
clinical thinking and skill development
Grand Mean 3.2

Table 4: The factors that hinders effective clinical learning experience of the student nurses in the clinical area.

ITEMS SA4) A(3) D (2) SD FX MEAN
(1) N=155
Inadequate number of clinical instructors 39 (15) 77 (23) 23 (46) 16 (16) 449 2.9
78 (31) 69 (20) - 8(8) 527 3.4
Not all the staff nurses in the ward are ready to take the role
of clinical preceptors
31 (12) 62 (18) 54 (10) 8(8) 426 2.7
Inadequate supportive supervision from the school
Students are not always ready to cooperate with the clinical 39 (15) 69 (20) 39 (78) 8(8) 449 2.9
instructors/ preceptors
Inadequate teaching and learning aids in the wards 69 (20) 70 (21) 16 (32) - 449 2.9
Grand Mean 3.0

Table 5: Ways of improving clinical learning experience among student nurses of College of Nursing Sciences, Katsina.

ITEMS SA®4) A(3) D (2) SD(1) FX MEAN
N=155
To create a conducive environment for both clinical 47 (18) 76 16 (32) 16 (16) 464 3.0
instructor and student (22)
77 (30) 70 - 8 (8) 526 3.4
To provide all necessary resources to be used for (21)
effective teaching and learning sessions
62 (24) 85 - 8(8) 511 3.3
The clinical instructors should collaborate as team with (25)
students and patient at the center
79 (31) 68 8 (16) - 536 3.5
The clinical instructors/preceptors should know the (20)
strength and weakness of the student to improve on it
Grand Mean 3.3

the view. Based on the result from the (Table 5) a total of  DISCUSSION
50% of the respondents strongly agreed and supported

by 45% of agreed that the clinical instructors /preceptors  The personal data of the participants indicated that 40%
should know the strength and weakness of the students  of the respondents were male while 60% of the

to improve on it, while 5% the respondents disagreed  respondents were female. In the age grade category of
with the view. the respondents, 20% of the respondents were between
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17 — 20 years of age, 35% of the respondents between
21- 24 years and 45% were 25 years and above. 22% of
the respondents are year one, 20% of the respondents
were year two, year three respondents represent 40%,
while 19% of the respondents are refresher students
nurse. The respondents are capable of providing
information needed for the study.

With regard to factors affecting clinical thinking skills of
student nurses; majority of the respondents agreed that
the wards can be regarded as good learning environment
that enhance students’ clinical performance, internal
motivation and drive of student is a key to effective clinical
thinking and skill development.

This is similar to Jacobsen et al., 2022 which indicated
that many factors are required to ensure positive clinical
learning experiences which include clinical learning
environment, good co-operation of staff members in the
clinical ward; good atmosphere; and interest from student
nurses.

Some of the responses on factors that hinders effective
clinical learning experience of the students indicated that
the respondents agreed that inadequate number of clinical
instructors, not all the staff nurses in the ward are ready to
take the role of clinical preceptors, and inadequate
teaching and learning aids in the wards.

This was in line with Bergjan and Hertel, (2012) who
reports that the learning process is divergent as it aligns
the students with essential principles of the clinical based
learning and improve engagement with the community
and allow the students to learn socially and informally and
have frequent interaction with experts.

On ways of improving clinical learning experience,
majority of the respondents agreed that creating a
conducive environment for both clinical instructor and
students, providing all necessary resources to be used for
effective teaching and learning session, and the clinical
instructors /preceptors should know the strength and
weakness of the students to improve on it.

In a similar gesture, Saarikoski and Leino-Kilpi, (2012)
identified that the ward is a complex environment in which
many professional activities are involved. The preceptor
ship and ward atmosphere were found to be more critical
to quality of nursing students’ clinical experience.

Conclusion

Literature shows that clinical learning experiences in the
clinical practice can either negatively or positively
influence the students learning domains. The similarities
and otherwise in the findings of the study have shown
that clinical learning environments are unique due to
differences in cultural background individual
differences and methodology of imparting curricula and
extra curricula activities in clinical nursing education.
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Study participants outlined multiple factors which were
influential to learning in the clinical area.

Recommendations

i The College authority should create a conducive
environment for both clinical instructor and students to
enhance clinical experience of the students by spreading
tasks and placing enough preceptors for clinical teaching
and learning.

ii The College authority should provide all
necessary resources to be used for effective teaching and
learning sessions in the clinical area and ensure
achievement of clinical posting objectives.

iii The clinical instructors should collaborate as team
with students and patients at the center to boost students
learning, through collaborative teaching techniques. iv
The clinical instructors/preceptors should know the
strength and weakness of the students so that effective
counselling and academic intervention can be made to
the students easily.

REFERENCES

Allan, H., Smith, P. &Lorenzon, M., (2008). Leadership for learning:
literature study of

leadership for learning in clinical practice. Journal of Nursing
Management, 2008 Jul;
https://www.researchgate.net/publication/5297649

Bergjan, M., &Hertel, F. (2013). Evaluating students' perception of their
clinical placements - testing the clinical learning environment and
supervision and nurse teacher scale (CLES + T scale) in Germany.
Nurse education today, 33(11), 1393-1398.
https://doi.org/10.1016/j.nedt.2012.11.002

Bruce, J., Klopper, H. &Mellish, J., (2011).Teaching and Learning the
Practice of Nursing.Fifth ed. Cape Town , South Africa : Heinemann.

Croxon, L., &Maginnis, C. (2009). Evaluation of clinical teaching models
for nursing practice. Nurse education in practice, 9(4), 236—

243. https://doi.org/10.1016/j.nepr.2008.06.004

Cummins A. (2009). Clinical supervision: The way forward? A review of
the literature. Nurse education in practice, 9(3), 215-220.
https://doi.org/10.1016/j.nepr.2008.10.009

Dans, M., &Lundmark, V. (2019). The effects of positive practice
environments: Leadership must-knows. Nursing management,
50(10), 7-10. https://doi.org/10.1097/01.NUMA.0000580624.53251.29

Hosoda Y. (2006). Development and testing of a Clinical Learning
Environment Diagnostic Inventory for baccalaureate nursing students.
Journal of advanced nursing, 56(5), 480-490.
https://doi.org/10.1111/j.1365-2648.2006.04048.x

Jacobsen, T. |., Sandsleth, M. G., & Gonzalez, M. T. (2022). Student
nurses' experiences participating in a peer mentoring program in
clinical placement studies: A metasynthesis. Nurse education in
practice, 61, 103328. https://doi.org/10.1016/j.nepr.2022.103328

Ponte, P.R., Gross, A.H., Milliman-Richard, Y.J., & Lacey, K. (2010).
Interdisciplinary Teamwork and Collaboration An Essential Element of
a Positive Practice Environment. Annual Review of Nursing Research,
28,159 - 189.

Rahmani, A., Zamanzadeh, V., Abdullah-Zadeh, F., Lotfi, M., Bani, S.,
&Hassanpour, S. (2011). Clinical learning environment in viewpoint of
nursing students in Tabriz University of Medical Sciences. lranian
journal of nursing and midwifery research, 16(3), 253—-256.

16(5):545-

Official Publication of Direct Research Journal of Health and Pharmacology: Vol. 10, 2023, ISSN: 2449-0814



Haruna et al. 27

Saarikoski, M., Isoaho, H., Warne, T., &Leino-Kilpi, H. (2008). The nurse
teacher in clinical practice: developing the new sub-dimension to the
Clinical Learning Environment and Supervision (CLES) Scale.
International journal of nursing studies, 45(8), 1233—1237.
https://doi.org/10.1016/j.ijnurstu.2007.07.009

Official Publication of Direct Research Journal of Health and Pharmacology: Vol. 10, 2023, ISSN: 2449-0814



